Recommendation:
The library proposes to make LIB-101 a tuition-free class.

Advantages:

LIB-101 is a one-credit, ten-hour class taught over two days.  (Usually consecutive Thursdays or Fridays.)  If LIB-101 is tuition-free, students could easily take the class in conjunction with any class requiring research.  The format of LIB-101 encourages students to do the research in LIB-101 for a paper in another class.  To date, WR-123 faculty have been the primary benefactors of this format.

All students have access to a librarian at the library reference desk and through 50-minute library instruction session.  The advantage of LIB-101 is that students are forced to exclusively focus on finding information, evaluating the information and citing the information correctly.  These skills will benefit the student for the rest of their academic careers and perhaps influence their decisions after college.

Disadvantages:

Student demand could outpace library resources, i.e. librarians.

Process:
If Curriculum Committee approves a tuition-free status for LIB-101 the library would take the same proposal to College Council, Presidents Council and the Vice Presidents meeting.  The library will probably make the same presentation at the meetings of the full-time and part-time faculty.

The intent is to facilitate collaborations between the library and all academic departments without imposing a requirement, or additional financial burden on the students.
Precedents for Tuition-Free Classes at CCC:

In Counseling, HD-120 is tuition free.

Background:

Faced with necessity of research, where do students start?  In 2005 a Harris survey (hereafter referred to as the Perceptions report) discovered that college students start their research with an Internet search engine (e.g., Google, Yahoo, MSN, Hotbot, Lycos, etc.) 89% of the time.  (Perceptions part 1, 17)   This extraordinarily high percentage has been affirmed by other peer-reviewed research studies (Ebersole, Metzger, O’Sullivan, Want).  Furthermore, 92% of the students gave the search engine results a very favorable/somewhat favorable rating.  (Perceptions part 1, 24)  Once again, other research studies have confirmed this high satisfaction rate.  (Ebersole, Metzger, O’Sullivan, Wang)
Samuel Ebersole’s dissertation, Adolescents’ Use of the World Wide Web in Ten Public Schools: A Uses and Gratification Approach, has become the seminal research into the gap between the high school students’ perceived credibility of a web page and the true value.  He concluded, “Granted there is much excellent information available on the WWW.  But, as this study’s content analysis….seems to indicate, students frequently are either not looking for it, or if they are, are unsuccessful in finding it.”  (Ebersole 12)

Since 1997 many research studies of college student Internet have made similar discoveries.  In March of 2005, Wang and Artero wrote, “The most troubling finding of this study was that 40% of the [college] students considered information on the Web to be as trustworthy as that from books and journals.”  (Wang 75)

Students “rarely,” check the credentials of the authors of the information they use (Metzger 285).  Wang and Artero surveyed 647 university students in 2004 and their findings were similar to Metzger.  “(M)ost students substitute their subjective judgement for objective evaluation criteria.  This subjectivity is also reflected in the students’ naïve assumption that information on the Web was as trustworthy as that in books and journals.  It seems that most students simply formulate their own evaluation criteria and applied their subjective judgment in evaluating information on the Web.  Although the students in this study judged they had critically evaluated the Web information, their responses to other survey questions showed that they were not equipped with sufficient knowledge and skills to critically evaluate Web resources.”  (Wang 80)
Removing the one-credit tuition from LIB-101 sends a clear message that Clackamas believes careful research, critical evaluation and citing are skills that every student should possess and provides faculty a way to demand the same from their students.  We may not be able to control the content of the Web, but LIB-101 can help students become better consumers of Web information.

References

Ebersole, Samuel.  Adolescents’ Use of the World Wide Web in Ten Public Schools:  A uses and gratification approach. 

PhD. Dissertation.  University of Southern Colorado.  1999.

Heil, Delilah.  “The Internet and Student Research:  Teaching Critical Evaluation Skills,”  Teacher Librarian 33, 2 (2005): 
26-29.  Academic Search Premier.  1 February 2007.  http://search.ebsco.com.
Metzger, Miriam J. and Andrew J. Flanagan and Lara Zwarun.  “College Student Web Use, Perceptions of Information 
Credibility, and Verification Behavior,”  Computers & Education 41 (2003): 271-290.

Nims, J.K. and L. Rich.  “How Successfully Do Users Search the Web?”  College & Research Libraries 59, 3 (1998):  
155-158.

O’Sullivan, Michael, and Thomas Scott.  “Teaching Internet Information Literacy:  A critical evaluation.”  Multimedia 
Schools  7,2 (2000):  40-45.  Academic Search Premier.  2 February 2007.  http://search.ebsco.com.

Perceptions of Librarians and Information Resources.  Online Computer Library Center, Inc., Dublin, Ohio. 2005.

Wang, Yu-Mei, and Marge Artero.  “Caught in the Web:  university students use of Web resources.”  Educational Media 


International  42, 1  (2005): 71-82.  Academic Search Premier.  11 January 2007.  http://search.ebscohost.com
